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“Does watching violence on TV
really teach children to become violent?” “Is human intelligence related to
brain size?” “Do genes
contribute to obesity?” “Is the polygraph test really a ‘lie detector’?”

Every day, our students encounter a host of questions that challenge their understanding of
themselves and others. Whether it’s from the Internet, YouTube, cable television, radio call-in
shows, movies, self-help books, or advice from friends, our students’ daily lives are a steady
stream of information—and often misinformation—about intelligence testing, parenting,
romantic relationships, mental illness, drug abuse, psychotherapy, and scores of other topics.
Much of the time, the questions about these issues that most fascinate students are precisely
those that psychologists routinely confront in their research, teaching, and practice.

As we begin our study of psychology, it’s crucial to understand that we’re all
psychologists. We need to be able to evaluate the bewildering variety of claims from the
vast world of popular psychology. Without a framework for evaluating evidence, making
sense of these often contradictory findings can be a bewildering task for anyone. It’s no
surprise that the untrained student can find claims regarding memory- and mood-enhanc-
ing drugs, the overprescription of stimulants, the effectiveness of Paxil, and the genetic
bases of psychiatric disorders, to name only a few examples, difficult to evaluate. Moreover,
it is challenging for those who haven’t been taught to think scientifically to make sense of
extraordinary psychological claims that lie on the fringes of scientific knowledge, such as
extrasensory perception, subliminal persuasion, astrology, alien abductions, lie-detector
testing, handwriting analysis, and inkblot tests, among many others. Without a guide for
distinguishing good from bad evidence, our students are left to their own devices when it
comes to weighing the merits of these claims.

Our goal in this text, therefore, is to empower student readers of the twenty-first
century to apply scientific thinking to the psychology of their everyday lives. By applying
scientific thinking—thinking that helps protect us against our tendencies to make mistakes—
we can better evaluate claims about both laboratory research and daily life. In the end, we hope
that students will emerge with the “psychological smarts,” or open-minded skepticism, needed
to distinguish psychological misinformation from psychological information. We'll consis-
tently urge students to keep an open mind to new claims, but to insist on evidence. Indeed, our
overarching motto is that of space scientist James Oberg (sometimes referred to as “Oberg’s
dictum”): Keeping an open mind is a virtue, just so long as it is not so open that our brains fall out.

What’s New In This Edition?

Psychology: From Inquiry to Understanding continues its commitment to emphasize the
importance of scientific-thinking skills. In the Third Edition, our focus has been to better
convey the excitement of psychological science to the reader and to help the reader to
connect the dots between inquiry and understanding. In addition, thanks to the ongoing
support and feedback from instructors and students of our text, the Third Edition reflects
many insightful and innovative updates that we believe enhance the text. Among the key
changes made to the Third Edition are the following:

General Changes

o For the Third Edition, we took great care to revise the narrative throughout to
improve flow and to strike a better balance between presenting the value and fun of
sound psychological science on the one hand, and the warning signs and dangers
of pseudoscience on the other.



o New “From Inquiry to Understanding” feature in every chapter shows the power of
psychological science to answer enduring mysteries about human behavior, emotion,
and thought. Features examine such questions as “How do we recognize faces?”; “How
do magic tricks work?”; and “Why do we experience déja vu?”

o New correlation guide shows how the learning objectives in the text correspond to the
latest APA Guidelines for the Undergraduate Psychology Major.

 Updated coverage throughout based on the Fifth Edition of the Diagnostic and Statistical
Manual of Mental Disorders (DSM-5).

e “Your Complete Review System” now features a section called “Further Your
Understanding” that directs students to learning apps in MyPsychLab that include new
videos, simulations, and writing assessments.

o New online Annotated Instructor’s Edition lists the best of our instructor ClassPrep
resources at the beginning of each eText chapter to help instructors prepare for their
lectures in a more efficient fashion.

o MyPsychLab icons integrated in the text guide students to the best of our Web-based
practice quizzes, tutorials, videos, and simulations that consolidate the knowledge they
acquired from the textbook. The icons are not exhaustive—many more resources are
available than those highlighted in the text—but they draw attention to some of the most
high-interest materials available at www.mypsychlab.com.

New Content and Updated Research

« Chapter 1 (Introduction to Psychology) features new coverage of sources of public
skepticism of psychology (and why such skepticism is often unwarranted) as well as
updated coverage on recent challenges to psychology’s scientific status (e.g., the decline
effect) and on how psychology is responding to them.

o Chapter 2 (Research Methods in Psychology) includes a new section on Daniel
Kahneman’s two modes of thinking (“System 1” and “System 2”) and a revised discus-
sion of correlation versus causation.

o Chapter 3 (Brain and Behavior) includes new research on oxytocin, a reorganized
discussion of the brain, and more case studies and real-life examples throughout.

o Chapter 4 (Sensation, Perception, and Reality) has been fully reorganized so that
sensation and perception are discussed separately. The section on ESP now includes
coverage of the controversy surrounding recent efforts to replicate Bem’s research findings.

« Chapter 5 (States of Consciousness) includes an updated discussion of substance use
disorders, reflecting language and categories identified in the DSM-5. New or expanded
findings or discussion of locked-in syndrome, sleep and dreaming, déja vu, mystical
experiences, hypnosis, and substance use.

+ Chapter 6 (Learning and Conditioning) includes a reorganized and updated section on
schedules of reinforcement, new research on sleep-assisted learning, and a new table on
phobias.

o Chapter 7 (Memory Processes) includes updated coverage on the reconstructive nature
of memory and the false memory debate.

 Chapter 8 (Cognition: Thinking, Decision Making, and Language) has been reorga-
nized to begin with thinking and reasoning topics, including coverage of heuristics and
biases (formerly in Chapter 2). The section on language and reading has also been reor-
ganized and updated with new research on language acquisition and bilingualism.

« Chapter 9 (Intelligence and Intelligence Testing) includes new research on working
memory and intelligence and an updated discussion of how poverty may impact the
heritability of intelligence.

» Chapter10 (HumanDevelopment: Childhood, Adolescence,and Adulthood) includes
updated research and examples regarding gene-environment interaction and physical
development, more comprehensive explanation of the Strange Situation paradigm as

Preface
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Have important alternative explanations for
the findings been excluded?

CORRELATION VS. CAUSATION

Can we be sure that A causes B?

FALSIFIABILITY

Can the claim be disproved?

REPLICABILITY

Can the results be duplicated
in other studies?

Is the evidence as strong as the claim?

OCCAM'’'S RAZOR

Does a simpler explanation fit
the data just as well?

from inquiry t

HOW DO WE RECOGNIZE FACES?

Imagine what it would be like to pass your best friend on the street and not recognize her, or

a measure of infant attachment, and increased coverage of cross-cultural variability in
parenting practices and their impact on child development.

Chapter 11 (Emotion, Self-Esteem, and Motivation) features updated coverage of
challenges to discrete emotion theories and alternative models of emotion.

Chapter 12 (Stress, Health, and Coping with Stress) includes new research on resilience
in the face of stressors, how healthy people can become convinced they are seriously ill,
achieving a healthy weight, and complementary and alternative medicine.

Chapter 13 (Social Psychology and Social Behavior) features expanded coverage of
prejudice, including sexual orientation; new research on the psychological effects of
social rejection; and new work on persuasion techniques.

Chapter 14 (Personality: Theories and Assessment) includes updated coverage on
cultural influences on personality and on new models of personality structure.

Chapter 15 (Mental Disorders) has been fully updated based on the DSM-5, and
includes revised discussions of disorders and of statistics regarding the epidemiology
of mental disorders. The chapter includes new findings concerning hoarding and body
dysmorphic disorder, depressive realism, sleep disturbances and dissociation, and autism
spectrum disorders.The chapter includes new findings—and controversies—concerning
autism, attention deficit disorder, auditory hallucinations, delusions, posttraumatic
stress disorder, and major depression and bipolar disorder.

Chapter 16 (Psychological and Biomedical Therapies) includes new research or
expanded discussion of culture and psychotherapy; mindfulness, acceptance, and third
wave cognitive-behavioral therapies; virtual reality and cycloserine; placebos; pharma-
cotherapy; and deep brain stimulation.

From Inquiry to Understanding: The Framework
in Action

As instructors, we find that students new to psychology tend to learn best when information
is presented within a clear, effective, and meaningful framework—one that encourages
inquiry along the path to understanding. As part of the inquiry to understanding
framework, our pedagogical features and assessment tools work to empower students to
develop a more critical eye in understanding the psychological world and their place in it.

Thinking Scientifically

In Chapter 1, we introduce readers to the Six Principles of Scientidc Thinking that
are the framework for lifelong learning of psychology. Colored arrows appear in the
margins whenever the principles are referenced to reinforce these scientific thinking
principles in readers’ minds. In this way, readers come to understand these principles
as key skills for evaluating claims in scientific research and in everyday life.

A new feature for the Third Edition, From Inquiry to Understanding,
tells the story of how psychological science has helped to shed light on a
longstanding psychological mystery. We begin with a question that many
students may have asked at some point prior to their study of psychology,
and then we step through the methods and processes used by psychological
scientists to gain a better understanding of human behavior and thought.

to mistake your date for a complete stranger—or vice-versa! Face recognition is vital to our
ability to navigate our social worlds, not to mention follow the plot of a movie containing a slew
of characters (Russell et al., 2009). It's a remarkable capacity that we typically take for granted.

How can psycholegical science help to explain our ability to recognize faces!



Applications of Scientific Thinking

In keeping with the text’s theme, the Evaluating Claimsfeature prompts students
to use scientific thinking skills to evaluate claims they are likely to encounter in
various forms of media. Answers are provided at the end of the text.

Apply Your Scientific T hinking Skills questions (located at the
end of each chapter) invite students to investigate current topics of debate
or controversy and use their scientific thinking skills to make informed
judgments about them. Rubrics for scoring student responses appear in the
Instructor’s Resource Manual, making them ideal for outside research and
writing assignments.

Each chapter also contains a PsychoMythology box focusing in depth
on a widespread psychological misconception. In this way, students will come to
recognize that their commonsense intuitions about the psychological world are
not always correct and that scientific methods are needed to separate accurate
from inaccurate claims. Located in the margins of every chapter, Factoids
present interesting and surprising facts.

Integrated Cultural Content

Wherever relevant, we highlight noteworthy and well-replicated research
findings bearing on cultural and ethnic differences. By doing so, students
should come to understand that many psychological principles have boundary
conditions and that much of scientific psychology focuses as much on
differences as commonalities.

A Focus on Meaningful Pedagogy: Helping
Students Succeed in Psychology

Preface 15

Answers are located at the end of the text.

SLEEP-ASSISTED LEARNING evaluating CLAIMS

When you think of learning, what's the first thing that pops into your head—textbooks,
classrooms, or late-night study sessions? For proponents of sleep-assisted learning, it
might be a cozy bed. Numerous websites and books claim that you can master a foreign
language, become a better public speaker, and even improve your marriage while you're
sound asleep. Let's evaluate some of these claims, which are modeled after actual ads for
sleep-assisted learning products.

“Sleep learning is a more efficient way
to learn because the information flows
directly to our subconscious mind. (While

“Join the thousands of people who have
increased their learning.”

your conscious mind relaxes!)”

What's the problem with this extraordinary

Does the fact that thousands of peaple
believe in a claim make it true? What logical
fallacy does this ad commit (see Chapter 1)?

“Risk-free, 100% money-back
guarantee.”
We should be skeptical of guarantees,
as virtually no psychological
technique is foolproof.

“Designed using proven research conducted
all over the world ...”

What questions should you ask about how this
research was conducted? Can we assume that
“proven” means the research has been replicated?

“Use your brain’s full potential. The average
mind uses only 5% of its capacity.”
Is there scientific support for the claim that we use
only a small portion of our brain (see Chapter 3)7

psychomythology

ARE SOME PEOPLE LEFT-BRAINED AND OTHERS
RIGHT-BRAINED?

Despite the great scientific contribution of split-brain studies, the popular notion that people are
either “left-brained” or “right-brained” is a misconception (Lilienfeld et al., 2010). According to this
myth, left-brained people are scholarly, logical, and analytical, and right-brained people are artistic,
creative, and emotional. One Internet blogger tried to explain the differences between people’s
political beliefs in terms of the left—right brain distinction; conservatives, he claimed, tend to be
left-brained and liberals right-brained (Block, 2006). Yet these claims are vast oversimplifications
of a small nugget of truth, because research demonstrates that we use both sides of our brain in a
complementary way (Corballis, 1999; Hines, 1987). Furthermore, the corpus callosum and other
interconnections ensure that both hemispheres are in continual communication.

Our goal of applying scientific thinking to the psychology of everyday life is reflected
in the text’s pedagogical plan. The features in the text, the end-of-chapter review, our
online MyPsychLab resource, and the print and media supplements were designed to

help students achieve a mastery of the subject and succeed in the course.

Think About It questions, located at the start of every chapter, highlight
some of the common questions that students have about psychology. Together with
the Chapter Outline, they also serve to preview the key topics that will be discussed
in each chapter. Each chapter is organized around Numbered Learning Objectives,
which are listed at the start of each major section. (All instructor supplements are
also keyed to these learning objectives.) The end-of-chapter summary and assess-
ment material is also organized around these objectives. Students’ understanding of

important terminology is enhanced with our on-page Glossary.
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FIGURE 3.9 The Human

Forebrain (including , Corpus callosum
Brain: A Simple Map. cerebral cortex) Bundle of nerve
The site of most fibers connecting

Color-coded biological art orients students at both the micro and macro levels

(Source: Moified from iy et as they move throughout the text and forge connections among concepts. Interactive

sy e :whrhm‘f: photo captions test students on their scientific-thinking skills and invite them to eval-

bods encoaine: uate whether or not the photo is an accurate depiction of psychological phenomena.
Answers appear at the bottom of the page.

Nt At the end of each major topic heading, we provide an Assess Your Knowledge:

or hormone-

producing, system
relays nerve
signals to

et Fact or Fiction? review of selected material to further reinforce concept compre-
N hension and foster students’ ability to distinguish psychological fact from fiction.
batce g Throughout the text, MyPsychLab icons direct students to additional online study

body control

B e and review material such as videos, simulations, and practice quizzes and customized
Regulates control

of mvolontary study plans.

functions such as
breathing and

b e Your Complete Review System, located at the end of every chapter, includes
a summary, quiz questions, and visual activities, all organized by the major chapter
sections and tied to chapter learning objectives. Apply Your Scientific Thinking
Principles questions challenge students to research and evaluate current event topics.
Further Your Learning highlights for students three key online learning apps that

FACT or ?

1. We can’t determine whether the fine distinctions Inuits make among different
kinds of snow are a cause or a consequence of the many terms for snow in their

language. True / False

2. People who speak languages that lack terms for distinguishing colors can’t tell these

colors apart.  True / False

3. The Stroop color-naming task demonstrates that reading is automatic. True / False

4. Phonetic decomposition is a straightforward linking of printed letters to

phonemes. True / False

5. Whole word recognition is the most efficient reading strategy for fluent readers and the

best way to teach children to read. True/ False

(eve )35 (eve 9 3w eve 9 L°€ Hzve 93T (pe d) L7) somsuy

Your Complete Review System

Study and Review in MyPsychLab

How Memory Operates: The Memory
Assembly Line (276-288)

7.1 IDENTIFY THE WAYS THAT MEMORIES DO AND DON'T
ACCURATELY REFLECT EXPERIENCES.

Memories can be surprisingly accurate over very long periods of
time, but tend to be reconstructive rather than reproductive.

1. A is a false but subjectively compelling
memory. (p. 278)

2. Our memories are far more (reproductivefreconstructive) rather
than (reproductive/reconstructive). (p. 278)

7.2 EXPLAIN THE FUNCTION, SPAN, AND DURATION OF EACH OF
THE THREE MEMORY SYSTEMS.

Sensory memory, short-term memory, and long-term memory are
stages of information processing that vary in how much information
they hold and for how long they retain it. Short-term memory has a
limited span of seven plus or minus two items that can be extended
by grouping things into larger, meaningful units called chunks.

3. The three major systems of memory are measured by
. or how much information each system can hold, and
. or how long a period of time the system can hold
information. (p. 279)

a

. Map out the three-memory model process proposed by Atkinson
and Shiffrin depicting memory flow. (p. 279)

30

5. memory is the brief storage of perceptual information
before it's passed to memory. (p. 279)

a type of sensory memory that applies to

vision. (p. 280)
. To extend the span of short-erm memory, we organize
information into meaningful groupings using a process called
. (p. 283)
. The tendency to remember words at the beginning of a s becter
than those in the middle of the list is known as the
. (p. 285)

~

®

7.3 DIFFERENTIATE THE SUBTYPES OF LONG-TERM MEMORY.
licit memory subtypes include semantic and episodic memory.
Implicit memory types include procedural and priming memory.

9. memory is the process of recalling information
intentionally,and ________ memory is the process of recalling
information we don't remember deliberately. (p. 286)

314

10.  Complete the diagram to show the many subtypes of explicit and
implicit memory. (p. 287)

The Three Processes of Memory (288-297)

7.4 IDENTIFY METHODS FOR CONNECTING NEW INFORMATION TO
EXISTING KNOWLEDGE.
Mnemonics are memory aids that link new information to more
familiar knowledge. There are many kinds of mnemonics; they
take effort to use but can assist recall.
11, The three major processes of memory are
.and . (p.288)
12. is the process of organizing information in a format
that our memories can use. (p. 289)
13. If we use the phrase “Every good boy does fine” to remember the
names of the lines (E, G, B, D, F) in the treble clef, we're using a(n)
(p. 289)

7.5 IDENTIFY THE ROLE THAT SCHEMAS PLAY IN THE STORAGE OF
MEMORIES.

Schemas equip us with frames of reference for interpreting new
situations. Nevertheless, they can sometimes lead to memory
errors.

14, Organized knowledge structures that we've stored in memory are

7.6 DISTINGUISH WAYS OF MEASURING MEMORY.

Recall requires generating previously encountered information
on our own, whereas recognition simply requires selecting the
correct information from an array of choices. How quickly

we relearn material previously learned and forgotten provides
another measure of memory.

15. is the reactivation or reconstruction of experiences
from our memory stores. (p. 294)

they can use to deepen their knowledge of chapter material: MyPsychLab Video Series,
MyPsychLab Simulations, and MyPsychLab Writing Assessments.

Apply Your Scientific Thinking Skills

Use your scientific thinking skills to answer the following questions, referencing specific scientific thinking principles and common errors

in reasoning whenever possible.

. As we've learned, our memories are often not as accurate as we
assume. Think back to an early memory of an event (such as a
childhood vacation) that you shared with friends or family. Write
down as many details of the memory as you can. Now ask those
friends or family members to write down their memories of the
same event. In what ways do the memories differ? How can you
explain the differences given what you now know about memory?

»

. Sometimes people find it difficult to remember phone numbers
that they just heard. Search the Internet or consult some books to

collect scientific evidence that explains why such a thing happens,
and show that interference is the major factor in forgetting. Which
factors do you think play a role in short-term memory loss?

w

. Locate at least three magazine articles or Internet sites that
discuss repressed and recovered memory. What arguments
do they make to support the existence and accuracy of these
memories? Are these arguments supported by scientific
knowledge? Are there rival hypotheses to consider? Explain
your answers.

Further Your Understanding

EXTEND YOUR KNOWLEDGE WITH THE MYPSYCHLAB VIDEO SERIES
Watch these videos in MyPsychLab. Follow the “Video Series” link.
The Big Picture: The Woman Who Cannot Forget Hear
the story of ill Price, a woman with a phenomenal ability to
remember things.

The Basics: Do You Remember When...? Learn how the
brain is able to receive and retrieve information when it is needed.

) Special Topics: When Memory Fails Learn about the famous
case of “H. M.” the man whose memory only allowed him to live

in 20-second increments

Thinking Like a Psychologist: Police Lineup Learn how stress

can affect the accuracy of eyewitness testimony.

What's In It for Me?: Making It Stick Perform well on

tests by learning about study habits and whether “blocking” or

“interleaving” is a better method for remembering information

long term.

EXPERIENCE PSYCHOLOGICAL RESEARCH WITH MYPSYCHLAB

SIMULATIONS

Access these simulations in MyPsychLab. Follow the

“Simulations” link.

(2N Digit Span Use chunking to increase your working memory
capacity and recall series of digits and letters.

Serial Position Effect Test the limits of your working memory

with lists.

What Do You Remember? Participate in a survey to discover

how and what you remember and the strategies you use to aid

long- and short-term memory.

APPLY YOUR CRITICAL THINKING SKILLS WITH MYPSYCHLAB WRITING
ASSESSMENTS

Complete these writing assignments in MyPsychLab.

You are reading your text and studying for an upcoming exam in
psychology. Identify and describe each step in the process required for
remembering information from your text in order to do well on the
exam. Discuss a strategy for improving memory and provide an example
of how it could help you on the exam.

317



Putting Scientific Thinking to the Test:
Innovative and Integrated Supplements

Psychology: From Inquiry to Understanding is accompanied by a collection of teach-
ing and learning supplements designed to reinforce the scientific thinking skills from the
text. These supplements “put scientific thinking to the test” by reinforcing our framework
for evaluating claims and assessing students’ ability to think scientifically in a variety of
psychological and real-world situations.

Teaching Resources

The Instructor’s Resource Center (www.pearsonglobaleditions.com/Lilienfeld) provides
information and the following downloadable supplements.

TEST BANK

This test bank contains over 3,000 multiple-choice, true/false, matching, short-answer,
and essay questions, each referenced to the relevant page in the textbook. All test items
are mapped to the chapter learning objectives. An additional feature for the test bank is
the inclusion of rationales for the conceptual and applied multiple-choice questions. The
rationales help instructors to evaluate the questions they are choosing for their tests and
give instructors the option to use the rationales as an answer key for their students.

A Total Assessment Guide chapter overview makes creating tests easier by listing
all of the test items in an easy-to-reference grid. All multiple-choice questions are catego-
rized as factual, conceptual, or applied, and are correlated to each of the chapter’s learning
objectives. The Test Bank is available for download.

INSTRUCTOR’S RESOURCE MANUAL
The Instructor’s Resource Manual includes a detailed Chapter Lecture Outline, list of key
terms, learning objectives for each chapter.

STANDARD LECTURE POWERPOINT SLIDES
PowerPoint slides with lecture notes, photos, and figures are also available for download.

PEARSON ASSESSMENT BANK FOR THE APA GUIDELINES FOR THE UNDERGRADUATE
PSYCHOLOGY MAJOR 2.0

A unique bank of assessment items allows instructors to assess student progress against
the American Psychological Association’s (APA) Guidelines for the Undergraduate
Psychology Major 2.0 (2013).

APA CORRELATION GUIDE

This detailed correlation guide, which appears in the Instructor’s Manual, shows how the
learning outcomes in the text and the test bank questions correspond to the APA Learning
Goals and Outcomes.

TEST ITEM FILE FOR YOUR LEARNING MANAGEMENT SYSTEM
For instructors who only need the test item file, we offer the complete test item file at
www.pearsonglobaleditions.com/Lilienfeld.

Online Options for Instructors and Students

The new MyPsychLab delivers proven results in helping students succeed, provides
engaging experiences that personalize learning, and comes from a trusted partner with
educational expertise and a deep commitment to helping students and instructors achieve
their goals. MyPsychLab has a wealth of instructor and student resources, including the
following:

MyPsychLab Video Series is a comprehensive, and cutting edge set of more than 100 original
videos clips covering the most recent research, science, and applications across the general

Preface
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psychology curriculum, many using the latest in film and animation technology. Each 4-6
minute video clip has automatically graded assessment questions tied to it.

vy Psychl =1 vineo series

Episode 5 Sensation and Perception
The Big Picture : Taking in the World Around Us

INTRODUCTION VIDED CONCLUSION
e

Episode 5

Sensation andhmpﬂon iy
- — Can Smalls Al

Segmant 1 _' — e Mood nd Beha..

The Big Picture y

Taking in the World Around Us

PREVIOUS) INTRODUCTION NEXT) CONGLUSION

MyPsychLab Writing Assessments provide students with instant feedback on both
content and mechanics, helping to improve their writing and assess their knowledge of
important psychological concepts. A collection of conceptual and applied writing prompts
corresponding with videos from the MyPsychLab Video Series cover key concepts across
the general psychology curriculum.

T tha MyDYYENLED Buen-Qraded wiitieg JETREITINE o
o Prydhaiogy. Plea: and

Wous £ a5 viw 1 above vides on YouTubs,
Jeur rusponus st contain  minksum of 150 woeds and & masimu o 950 words. hur rsponts wil be sutomaticaly rred
by the system whtin .10 seconds Mter yoi ik "Gt Estay Feedhack, ard you wll wcems tredbac

5 stk 0 TR $51br, Focbat 1 Sha TR bR for O W 55 e 7O eare raOTS

For morm information on how thes automated sy

3 wirks and haw your resporrss will be scored please ik hern,
Click tha Start buttees bakow tn view the stsdy QUETEGN and BBt your fHEonss.

MyPsychLab Simulations allow students to participate in online simulations of virtual

classic psychology experiments and research-based inventories, helping to reinforce what
they are learning in class and in their book.



EXPERIMENT: LEARNING

Imaging you have jained your friend to watch himher
play in & bowing tournament, You've never had an
oppartuniy 1o bowl, 50 you are ascinated by the greal
iill all of the players are showing when they bawl,
T T
you to fillin 50 they can keep on playing. in this
i how w ¥
questions?

Even though never played, will you be able to
theow the ball dewn the alley?

thess

MyPsychLab Brain is an interactive virtual brain designed to help students better
understand neuroanatomy, physiology, and human behavior. Fourteen virtual brain mod-
ules bring to life challenging topics.

MyPayehlab
i Physiology CaseStudies ASsessments BRA'N

shath of % €an b dhvicked into the Froatal Pacietal Occipiial and

Tamperal coreens.

An audio version of the textbook increases accessibility of the textbook.

A personalized study plan for each student, based on Bloom’s Taxonomy, arranges content
from lower order thinking—such as remembering and understanding—to higher order
thinking—such as applying and analyzing the material. This layered approach promotes
better critical thinking skills and helps students succeed in the course and beyond.

Assessment tied to videos, applications, and every chapter enables both instructors and
students to track progress and get immediate feedback. With results feeding into a powerful
grade book, the assessment program helps instructors identify student challenges early—
and find the best resources with which to help them.

An assignment calendar allows instructors to assign graded activities with specific
deadlines, and measure student progress.

MyPsychLab and Your Campus Learning Management System MyPsychLab and
text-specific instructor resources such as the test bank are available for integration with
a number of Learning Management Systems, including Blackboard. Please contact your
Pearson representative to learn more.

Preface
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Course " TEXTBOOKS ONLINE

is an exciting new choice for students looking to save money. Students can subscribe to
the same content online and save up to 50 percent off the suggested list price of the print
text. Students can search the text, make notes online, print out reading assignments that
incorporate lecture notes, and bookmark important passages for later review. For more
information, or to subscribe to the CourseSmart eTextbook, visit www.coursesmart.com/.

CUSTOMIZE PSYCHOLOGY: FROM INQUIRY TO UNDERSTANDING TO MEET THE
NEEDS OF YOUR COURSE

Pearson offers the broadest array of options for you to customize your adopted text to suit
the unique needs of your course.

Pearson Custom Library For enrollments of at least 25, you can create your own
textbook by combining chapters from a library of best-selling Pearson textbooks and read-
ings. To begin building your custom text, please contact your Pearson representative.

Pearson Custom Editions Working with a dedicated Pearson Custom editor,
create your ideal text by publishing your own original content or mixing and matching
Pearson content. Contact your Pearson Publisher’s Representative to get started.

CUSTOMIZE MYPSYCHLAB FOR YOUR CAMPUS LEARNING MANAGEMENT SYSTEM
MyPsychLab and text-specific instructor resources such as the test bank are available
for integration with a number of Learning Management Systems, including Blackboard,
Canvas, D2L, Moodle, and OpenClass. Please contact your Pearson representative to
learn more.

A Final Word & Thanks

For the authors, writing this book has been a great deal of work, but it’s also been a labor
of love. When we began this undertaking, we as authors could never have imagined the
number of committed, selfless, and enthusiastic colleagues in the psychology community
who would join us on this path to making our textbook a reality. During the long months
of writing and revising, the feedback and support from fellow instructors, researchers, and
students helped keep our energy high and our minds sharp. We stand in awe of their love
of the discipline and the enthusiasm and imagination each of these individuals brings to
the psychology classroom every day. This text is the culmination of their ongoing support
from first to final draft and then subsequent revision, and we are forever grateful to them.

In addition, the authors would like to extend our heartfelt gratitude and sincere
thanks to a host of people on the Pearson team. We consider ourselves remarkably fortunate
to have worked with such an uncommonly dedicated, talented, and genuinely kind group
of people. Needless to say, this project was a monumental team effort, and every member
of the team played an invaluable role in its inception. We owe special thanks to Stephen
Frail, Executive Editor, for the enthusiasm, creativity, and support he brought to the project;
Sherry Lewis, our production manager, for her high-quality work and wonderful attitude;
Sharon Geary, Director of Development; and to Julie Swasey, our developmental editor, for
their unending encouragement, good cheer, and invaluable assistance in polishing our prose
and sharpening our ideas. We also thank Anne Malaktaris for her invaluable help with track-
ing down references and permissions and Heidi Aguiar for coordinating the production.

Steven Lynn extends his deepest appreciation to Fern Pritikin Lynn for her dis-
cerning editorial assistance, and to Jessica Lynn for her helpful comments and insights
concerning preliminary versions of the manuscript.

*This product may not be available in all markets. For more details, please visit www.coursesmart.co.uk or

contact your local Pearson representative.



Last but by no means least, we thank the countless others who helped in small but
significant ways in bringing this text to fruition. The feedback from users of the text has
been especially helpful and we welcome others to share their experiences using the Third
Edition by writing to Scott Lilienfeld at slilien@emory.edu.

We dedicate this book to Barry Lane
Beyerstein (1947-2007), great scholar
and valued friend.

My deepest gratitude to David Lykken,
Paul Meehl, Tom Bouchard, Auke Tellegen,
and my other graduate mentors for an
invaluable gift that I will always cherish:
scientific thinking.

—Scott Lilienfeld

To Fern Pritikin Lynn, my heart and

my soul.
—Steven Jay Lynn

To DJ, who inspires me every day.
—Laura Namy

To Larry, Lawson, and Ashley.
—Nancy Woolf
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Our Review Panel

We are indebted to the members of our
Review Panel from the Third and previous
Editions who evaluated chapters and pro-
vided expert analysis on critical topic areas.
Others served on an advisory council, par-
ticipated in focus groups, conducted usabil-
ity studies, ran class testing of chapters, and
attended our faculty forums for the text.
Their input proved invaluable to us, and we
thank them for it.

Eynav Accortt, Miami University

Marlene Adelman, Norwalk Community
College

Luis Aguerrevere, Stephen F. Austin State
University

Mark Akiyama, Diablo Valley College

David Alfano, Community College of Rhode
Island

Cathy Alsman, IvyTech Community College of
Indiana

Nicole D. Anderson, Grant MacEwan College

Gina Andrews, Volunteer State Community
College

Wendy Ann Olson, Texas A&M University

Mary Ann Schmitt, North Virginia Community
College-Manassas

Pamela Ansburg, Metropolitan State College of
Denver

Clarissa Arms-Chavez, Auburn University-
Montgomery

Renee Babcock, Central Michigan University

Louis E. Banderet, Northeastern University

Ted Barker, Northwest Florida State College

Jason Barker, University of Illinois at Springfield

Jack Barnhardt, Wesley College

Robert Barry Stennett, Gainesville State College

Tammy D. Barry, University of Southern
Mississippi

Mark Basham, Regis University

David Baskind, Delta College

Scott C. Bates, Utah State University

James Becker, Pulaski Technical College

Matt Bell, Santa Clara University

Stefanie M. Bell, Pikes Peak Community
College

Jennifer Bellingtier, University of Northern
Iowa

Michael Benhar, Suffolk County Community
College

Dr. Martin van den Berg, California State
University, Chico

Joy Berrenberg, University of Colorado Denver

Sylvia Beyer, University of Wisconsin-Parkside

John Bickford, University of Massachusetts—
Ambherst

John Billimek, California State University-Long
Beach

Joseph Bilotta, Western Kentucky University

Belinda Blevins-Knabe, University of Arkansas—
Little Rock

Christopher Bloom, Providence College

Tracie Blumentritt, University of Wisconsin-
LaCrosse

Fred Bonato, St. Peter’s College

Ronald Boothe, University of Washington-
Tacoma

Michael C. Boyle, Sam Houston State University

Conna Bral, Kirkwood Community College

Michele Y. Breault, Truman State University

Eric Bressler, Westfield State University

Robert Brill, Moravian College

Nathan Brody, Wesleyan University

Gayle L. Brosnan Watters, Slippery Rock
University

Thomas Brothen, University of Minnesota

Charles Brown, University of South Alabama

Jay Brown, Southwest Missouri State University

Veda Brown, Prairie View A&M University

Brad Brubaker, Indiana State University

Eric L. Bruns, Campbellsville University

Susan Buckelew, University of Tennessee at
Martin

Amy Buddie, Kennesaw State University

Susan R. Burns, Morningside College

Alyson Burns-Glover, Pacific University

Glenn Callaghan, San Jose State University

Catherine Camilletti, University of Texas at El
Paso

David E. Campbell, Humboldt State University

Thomas Capo, University of Maryland

Etzel Cardena, University of Lund

Cheryl Carmichael, Brooklyn College

Jessica Carpenter, Elgin Community College

Lorelei A. Carvajal, Triton Community College

Francis Catano, Southern New Hampshire
University

Richard Catrambone, Georgia Institute of
Technology

Robin Cautin, Manhattanville College

Christopher Chabris, Union College

Shawn Charlton, University of Central Arkansas

Monali Chowdhury, Ohio State University

Jennifer Cina, Barnard College

Rachel Clark, University of Minnesota-Twin
Cities

Job Clement, Daytona Beach Community
College

Andrea Clements, Eastern Tennessee State
University

Mark Cloud, Lock Haven University

Lorry Cology, Owens Community College

Mary Coplen, Hutchinson Community College

Luis A. Cordon, Eastern Connecticut State
University

Katherine Corker, Michigan State University
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APA Learning Outcomes and Objectives
GOAL I: Scientific Inquiry and Critical Thinking

Text Learning Objectives and Features

Understand scientific reasoning and problem solving, including effective research methods.

I.1 Use scientific reasoning to interpret behavior

I.1a Identify basic biological, psychological, and social
components of behavioral explanations (e.g., inferences,
observations, operational definitions, interpretations)

Learning Objectives: 3.7 Chapter 12: From Inquiry to
Understanding: Morgellon’s Disease

I.1b Use psychology concepts to explain personal
experiences and recognize the potential for flaws in
behavioral explanations based on simplistic, personal
theories

Learning Objectives: 3.9, 16.13, 16.14 Chapter 3:
Psychomythology: Are Some People Left-Brained
and Others Right-Brained?, Chapter 14: Evaluating
Claims: Online Personality Tests

I.1c Use an appropriate level of complexity to interpret
behavior and mental processes

Learning Objectives: 3.11, 16.12 Chapter 4:
Psychomythology: Psychic Healing of Chronic Pain

I.1d Ask relevant questions to gather more information
about behavioral claims

Learning Objectives: 5.7, 13.10, 16.10, 16.11 Think
About It, Apply Your Scientific Thinking Skills,

Fact or Fiction?, Chapter I: Thinking Scientifically,
Chapter 4: Evaluating Claims: Subliminal Persuasion,
Chapter 6: From Inquiry to Understanding: Why
Are We Superstitious?, Chapter 10: Evaluating
Claims: Anti-Aging Treatments, Chapter 16: From
Inquiry to Understanding: Why Can Ineffective
Therapies Appear to be Helpful?, Chapter 16:
Evaluating Claims: Psychotherapy

I.1e Describe common fallacies in thinking (e.g.,
confirmation bias, post hoc explanations, implying
causation from correlation) that impair accurate
conclusions and predictions

Learning Objectives: 1.2, 1.5, 1.6 Think About It,
Apply Your Scientific Thinking Skills, Chapter 6:
Evaluating Claims: Sleep-Assisted Learning,
Chapter 10: Psychomythology: The Mozart Effect

1.2 Demonstrate psychology information literacy

|.2a Read and summarize general ideas and conclusions
from psychological sources accurately

Learning Objectives: 6.12 Chapter |: Psychomythology:

The Hot Hand: Reality or lllusion?

1.2b Describe what kinds of additional information
beyond personal experience are acceptable in
developing behavioral explanations (i.e., popular press
reports vs. scientific findings)

Learning Objectives: 1.4, 2.1 | Chapter |: Evaluating
Claims: Health Benefits of Fruits and Vegetables,
Chapter 9: Evaluating Claims: IQ Boosters

1.2c Identify and navigate psychology databases and
other legitimate sources of psychology information

Learning Objectives: 1.3 Chapter 7: Evaluating Claims:

Memory Boosters

1.2d Articulate criteria for identifying objective sources
of psychology information

Learning Objectives: 2.9, 4.15 Chapter |: From
Inquiry to Understanding: Why Do We Perceive
Patterns Even When They Don’t Exist?

|.2e Interpret simple graphs and statistical findings

Learning Objectives: 2.3 Factoids, Throughout
Chapters Within Text

1.3 Engage in innovative and integrative thinking and problem-solving

1.3a Recognize and describe well-defined problems

Learning Objectives: 4.12 Chapter 8: Psychomythology:

Do Twins Have Their Own Language?

1.3b Apply simple problem-solving strategies to improve

efficiency and effectiveness

MyPsychLab Video Series

Basics:
Scientific Research Methods

Thinking Like a Psychologist:

Thinking Critically

The Pre-Frontal Cortex:The Good, the Bad,
and the Criminal

Evolutionary Psychology—VWhy We Do the
Things We Do

Can Smells Alter Mood and Behavior?

The Uses and Limitations of Hypnosis

Police Line-Up

Babies by Design

Speaking One’s Mind

Intelligence Tests and Success

Predicting Future Emotion and Desire

Measuring Personality

Personality and Health

Assessing Treatment Effectiveness

In the Real World:

Neurotransmitters

Taking Control of Our Genes

Pain Management

Sleep, Memory, and Learning

The Memories We Don’t Want

Changing Your Mind

Eating Disorders

Putting Popular Personality Assessments to
the Test

Sexual Problems and Dysfunction

Reducing Stress, Improving Health

Cognitive Behavioral Therapy

What’s In It for Me?:

The Myth of Multitasking
Perceptual Magic in Art and Movies
Altered States of Consciousness
How to Make Healthier Choices
Making It Stick

Making Choices

How Resilient Are You?

Meeting Our Needs

Psychological Resilience

The Challenge of Quitting Bad Health Habits
Finding a Therapist if You Need One
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MyPsychLab Videos, Simulations and
Assessments

APA Learning Outcomes and Objectives

1.3c Describe the consequences of problem-solving
attempts

Text Learning Objectives and Features

1.4 Interpret, design and conduct basic psychological research

|.4a Describe research methods used by psychologists
including their respective advantages and disadvantages

Learning Objectives: 2.1, 2.2, 3.8, 5.6, 9.3

1.4b Discuss the value of experimental design
(i.e., controlled comparisons) in justifying
cause-effect relationships

Learning Objectives: 2.4

|.4c Define and explain the purpose of key research
concepts that characterize psychological research (e.g.,
hypothesis, operational definition)

Chapter 2: From Inquiry to Understanding:
How Do Placebos Work?

1.4d Replicate or design and conduct simple scientific
studies (e.g., correlational or two-factor) to confirm a
hypothesis based on operational definitions

|.4e Explain why conclusions in psychological projects
must be both reliable and valid

Learning Objectives: 14.10, 14.1] Chapter 14:
Psychomythology: How accurate is Criminal
Profiling?

1.4f Explain why quantitative analysis is relevant for
scientific problem solving

Learning Objectives: 7.6

|.4g Describe the fundamental principles of research design

Learning Objectives: 9.5

1.5 Incorporate sociocultural factors in scientific inquiry

1.5a Relate examples of how a researcher’s value
system, sociocultural characteristics, and historical
context influence the development of scientific inquiry
on psychological questions

Learning Objectives: 2.] Chapter 5: Psychomythology:

Age Regression and Past Lives, Chapter 6:
Psychomythology: Are We What We Eat?

1.5b Analyze potential challenges related to
sociocultural factors in a given research study

Learning Objectives: 8.1

1.5¢ Describe how individual and sociocultural

differences can influence the applicability/generalizability

of research findings

Learning Objectives: 7.7, 14.12

1.5d Identify under what conditions research findings
can be appropriately generalized

Learning Objectives: 2.8 Chapter 2: Psychomythology:

Laboratory Research Doesn’t Apply to the Real
World, Right?

MyPsychLab Simulations
Implicit Association Test: Cats and Dogs

Hemispheric Specialization
Ambiguous Figures

Weber’s Law

Miiller-Lyer lllusion

Learning

Digit Span

Serial Position Effect

Depth of Processing

Mental Rotation

Selective Attention

Stroop Effect

Implicit Association Test: Food
IPIP Neo Personality Inventory

GOAL 2: Ethical and Social Responsibility

Develop ethically and socially responsible behaviors for professional and personal settings.

2.1 Apply ethical standards to psychological science and practice

2.1a Describe key regulations in the APA Ethics Code for
protection of human or nonhuman research participants

Learning Objectives: 2.5 Chapter 15: Evaluating
Claims: Online Tests for Mental Disorders

2.1b Identify obvious violations of ethical standards in
psychological contexts

Learning Objectives: 3.5 Chapter | 1: Psychomythology:

Is Truth Serum Really a Truth Serum?

2.1c Discuss relevant ethical issues that reflect principles

in the APA Code of Ethics

Learning Objectives: 2.6, 7.13, 11.4

2.1d Define the role of the institutional review board

2.2 Promote values that build trust and enhance interpersonal relationships

2.2a Describe the need for positive personal values

(e.g., integrity, benevolence, honesty, respect for human

dignity) in building strong relationships with others

Learning Objectives: 11.12, 11.13

2.2b Treat others with civility

Learning Objectives: I 1.3

2.2c Explain how individual differences, social identity,
and world view may influence beliefs, values, and
interaction with others and vice versa

Learning Objectives: 13.1, 13.2 Chapter |5:
Psychomythology: The Insanity Defense: Free Will
Versus Determinism

2.2d Maintain high standards for academic integrity,
including honor code requirements

2.3 Adopt values that build community at local, national, and global levels

2.3a Identify human diversity in its many forms and the

interpersonal challenges that often result from the diversity

Learning Objectives: 8.3, 13.7 Chapter |5: From
Inquiry to Understanding: More Than a Pack Rat:
Why Do People Hoard?

MyPsychLab Video Series

Special Topics:
Ethics and Psychological Research

Thinking Like a Psychologist:
Physical Punishment—You Decide!
Sexual Orientation

Changing Attitudes and Behaviors

In the Real World:

Speed Dating

Resolving Conflict

Socialization

Are Stereotypes and Prejudices Inevitable?
How Am | being Influenced?

Learning Aggression

What'’s In It for Me?:
Identity

The Dating Game
Attraction

Persuasion

MyPsychLab Simulations
Participating in a Research Survey

Implicit Association Test: Sexuality
Implicit Association Test: Prejudice

(continued)
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Text Learning Objectives and Features

MyPsychLab Videos,
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mulations and

2.3b Recognize potential for prejudice and
discrimination in oneself and others

Learning Objectives: 9.4, 15.2, 15.3

2.3c Explain how psychology can promote civic, social,
and global outcomes that benefit others

Learning Objectives: 8.1, 8.2, 12.2, 13.6, 16.7

2.3d Describe psychology-related issues of global
concern (e.g., poverty, health, migration, human rights,
international conflict, sustainability)

Learning Objectives: 9.8, 10.3, 10.11, 12.7,

14.1, 15.11, 15.12 Chapter 8: From Inquiry to
Understanding: Why Do We Worry About
the Wrong Things?, Chapter 14: From Inquiry
to Understanding: Where is the Environmental
Influence on Personality?

2.3e Articulate psychology’s role in developing,
designing, and disseminating public policy

2.3f Accept opportunity to serve others through
civic engagement, including volunteer service

Learning Objectives: 8.4

GOAL 3: Communication

Demonstrate competence in written, oral, and interpersonal communication skills and be able to develop and present a scientific

argument.

3.1 Demonstrate effective writing in multiple formats

3.1a Express ideas in written formats that reflect basic
psychological concepts and principles

Learning Objectives: 3.4 Assess Your Knowledge, Your
Complete Review System, Apply Your Scientific
Thinking Skills, Further Your Understanding

3.1b Recognize writing content and format differ based
on purpose (e.g., blogs, memos, journal articles) and
audience

3.1c Use generally accepted grammar

Apply Your Scientific Thinking Skills, Further Your
Understanding

3.1d Describe how writing using APA writing style
is different from regular writing or writing in other
conventions

3.1e Recognize and develop overall organization (e.g.,
beginning, development, ending) that fits the purpose

3.1f Interpret quantitative data displayed in statistics,
graphs, and tables, including statistical symbols in
research reports

Learning Objectives: 2.7, 16.6 Apply Your Scientific
Thinking Skills, Further Your Understanding,
Throughout Chapters Within Text

3.1g Use expert feedback to revise writing of a
single draft

3.2 Exhibit effective presentation skills in multiple formats

3.2a Construct plausible oral argument based on a
psychological study

3.2b Deliver brief presentations within appropriate
constraints (e.g., time limit, appropriate to audience)

Apply Your Scientific Thinking Skills, Further Your
Understanding

3.2c Describe effective delivery characteristics of
professional oral performance

Apply Your Scientific Thinking Skills, Further Your
Understanding

3.2d Incorporate appropriate visual support

3.2e Pose questions about psychological content

Learning Objectives: 9.12 Chapter 4: From Inquiry
to Understanding: How Does Magic Work?,
Chapter 5: From Inquiry to Understanding: Do We
Experience Déja Vu?, Chapter | I: From Inquiry to
Understanding: Why Do We Cry?

3.3 Interact Effectively with Others

3.3a Identify key message elements in communication
through careful listening

3.3b Recognize that culture, values, and biases may
produce misunderstandings in communication

Learning Objectives: 9.7

3.3c Attend to language and nonverbal cues to interpret
meaning

MyPsychLab Writing Assignments

Diagnosing Anxiety

Designing an Experiment

Parts of the Brain on Pizza Night

Musical Talent as a Heritable Trait

The Gestalt Perspective

Effects of Sleep Deprivation in College

Operant Conditing and Weight Loss

Memory and Study Strategies

Describing Thinking Patterns with Piaget’s
Theory of Cognitive Development

Mental Sets and Studying a Foreign Language

Exploring Gardner’s Types of Intelligence

Describing Theories of Emotion

Describing Theories of Personality

Comparing Gender Concepts

Analyzing Stress

Assessing Work Environments and Motivation

Discussing Prejudice and Discrimination

Considering Schizophrenia

Comparing Psychotherapy Approaches
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3.3d Ask questions to capture additional detail

Apply Your Scientific Thinking Skills, Further Your
Understanding, Fact or Fiction?, Chapter 9: From
Inquiry to Understanding: Why Smart People Believe
Strange Things

3.3e Respond appropriately to electronic
communications

GOAL 4: Professional Development

Apply psychology-specific content and skills, effective self-reflection, project management skills, teamwork skills and career preparation

to support occupational planning and pursuit.

4.1 Apply psychological content and skills to professional work

MyPsychLab Simulations

4.1a Recognize the value and application of research
and problem-solving skills in providing evidence beyond
personal opinion to support proposed solutions

Learning Objectives: 4.14 Which Sense Do You Use?

Do You Fly or Fight?
What Altered States Have You Experienced?
Are Dreams Meaningful?

4.1b ldentify range of possible factors that influence
beliefs and conclusions

What Drugs Have You Used?
What Learning Techniques Do You Use?
What Do You Remember?

Learning Objectives: 10.2

4.1c Expect to deal with differing opinions and
personalities in the college environment

Learning Objectives: I1.11 What Has Your Father Done for You?

What is Creativity?

4.1d Describe how psychology’s content applies to
business, healthcare, educational, and other workplace
settings

What is Intelligence?
How To Deal with Your Emotions?
What Motivates You?

Learning Objectives: 6.9, 6.10, 7.10 Chapter 7:
Psychomythology: Smart Pills

4.1e Recognize and describe broad applications
of information literacy skills obtained in the
psychology major

What Has Shaped Your Personality?
How Does Gender Affect You?
Will This Survey Stress You Out?
Could You Be a Hero?

4.1f Describe how ethical principles of psychology have
relevance to non-psychology settings

Are You Normal?
How Do You Take Care of Your Mental
Health?

Learning Objectives: 8.9

4.2 Exhibit self-efficacy and self-regulation

4.2a Recognize the link between effort and achievement

Learning Objectives: 8.12 Chapter |3: Evaluating
Claims: Work From Home Jobs

4.2b Accurately self-assess performance quality by
adhering to external standards (e.g., rubric criteria,
teacher expectations)

4.2c Incorporate feedback from educators and mentors
to change performance

4.2d Describe self-regulation strategies (e.g., reflection,
time management)

4.3 Refine project management skills

Chapter 8: Evaluating Claims: Speed-Reading
Courses

4.3a Follow instructions, including timely delivery, in
response to project criteria

4.3b Identify appropriate resources and constraints that
may influence project completion

4.3c Anticipate where potential problems can hinder
successful project completion

Learning Objectives: 12.4

4.3d Describe the processes and strategies necessary to
develop a project to fulfill its intended purpose

4.4 Enhance teamwork capacity

4.4aCollaborate successfully on small group classroom
assignments

4.4b Recognize the potential for developing stronger
solutions through shared problem-solving

Chapter |3: Psychomythology: Is Brainstorming in
Groups a Good Way to Generate |deas!?

4.4c Articulate problems that develop when working
with teams

Learning Objectives: 3.4

4.4d Assess one’s strengths and weaknesses in
performance as a project team member

Learning Objectives: 3.8

4.4e Describe strategies used by effective group leaders
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4.4f Describe the importance of working effectively in
diverse environments

4.5 Develop meaningful professional direction for life after graduation

Learning Objectives: 4.11, 11.6, 16.1, 16.2
Chapter 10: From Inquiry to Understanding: Why is
Science Difficult?

4.5a Describe the types of academic experiences and
advanced course choices that will best shape career
readiness

4.5b Articulate the skills sets desired by employers who
hire people with psychology backgrounds

4.5c Recognize the importance of having a mentor

4.5d Describe how a curriculum vitae or resume is used
to document the skills expected by employers

4.5e Recognize how rapid social change influences
behavior and affects one’s value in the workplace

GOAL 5: Knowledge Base in Psychology

Demonstrate fundamental knowledge and comprehension of major concepts, theoretical perspectives, historical trends, and empirical
findings to discuss how psychological principles apply to behavioral problems.

5.1 Describe key concepts, principles, and overarching themes in psychology

Learning Objectives: 1.7, 3.5, 3.10, 4.9, 6.2, 6.4, 7.1,
7.2,73,85,9.1,92,9.6,104, 10.5 106, 1.9,
11.10, 12.1, 13.9, 15.1, 15.4

Learning Objectives: 1.1, 3.1, 3.2, 3.3, 4.5, 4.7, 5.2,

MyPsychLab Video Series

5.1a Use basic psychological terminology, concepts, and
theories in psychology to explain behavior and mental
processes

The Big Picture:

Asking the Tough Questions

How to Answer Psychological Questions
My Brain Made Me Do It

5.1b Explain why psychology is a science with the primary

objectives of describing, understanding, predicting, and
controlling behavior and mental processes

5.9, 7.8, 7.9, 11.8 Chapter |3: From Inquiry to
Understanding: Why Are Yawns Contagious!?

5.lc Interpret behavior and mental processes at an
appropriate level of complexity

Learning Objectives: 4.1, 4.3, 4.4, 4.6, 8.1 |

5.1d Recognize the power of the context in shaping
conclusions about individual behavior

Learning Objectives: 4.14

5.1e Identify fields other than psychology that address

behavioral concerns

Learning Objectives: 6.1 1, 10.10 Chapter 5: Evaluating
Claims: Dream Interpretations

5.2 Develop a working knowledge of the content domains of psychology

5.2a Identify key characteristics of major content
domains in psychology (e.g., cognition and learning,
developmental, biological, and sociocultural)

Learning Objectives: 5.3, 6.1, 6.5, 7.5, 8.6, 8.7, 10.7,
10.8, 15.5, 15.6, 15.7, 15.8, 15.9, 15.10, 16.8, 16.9

Genes, Evolution, and Human Behavior

Taking in the World Around Us

States of Consciousness

What Does It Mean to Learn?

The Woman Who Cannot Forget

Different Perspectives on the World

| Am, Therefore | Think

What is Intelligence?

Motivation and Emotion

What is Personality?

The Power of Sex

Health Psychology

The Social World

What Does it Mean to Have a Mental
Disorder?

Basics:

Diverse Perspectives

How the Brain Works

Genetic Mechanisms and Behavioral Genetics
In Full Appreciation of the Cookie

Rhythms of Consciousness
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